





















































Codification and Dissemination (Goal 4)

Document findings, as well as best practices from expert Y3, Y5 Harmony,
teachers, in at least two publications. AIR, districts
Present at two each (a) practitioner national conferences, (b) | Y3, YS Harmony,
research national conferences, and (c¢) national webinars. AIR, districts
Provide open-source access to the findings and tools. Y5 Harmony

Project costs are reasonable with the depth of support educators receive and teamwork
between partners to use actionable feedback and codify localized integration strategies. The Project
team will use the taxonomy framework to create a toollat that educators can use with their students
by collecting artifacts, observing lessons, obtaining information in PL and coaching sessions, and
conducting focus groups. Project partners will identify exemplars that allow educators to translate
explicit SEL shill instruction into academics to enhance the toolkit and PL. To scale learning,
Harmony will leverage its digital platform to ensure its hundreds of thousands of educators can
access the Harmony program and the developed taxonomy at no added charge, only requiring
Integrative Educator Supports costs to sustain this work. Further, the Project includes additional
funds to the evaluation to add to the research that demonstrates that dynamic, blended, PL can be
accomplished,®® ¥ particularly when it is inclusive of pedagogical and content domains, and
tailored to the participating educators’ needs. -

E.Project Evaluation

AIR will conduct an independent evaluation to understand impact and implementation of
adding Harmony Integration to Harmony Standard compared to the use of Harmony Standard
alone. The impact evaluation uses a school-level randomized design to meet What Works
Clearinghouse (WWC) standards without reservations, and the implementation evaluation will

provide feedback and periodic assessment of the Program towards achieving intended

outcomes. In the descriptions of these components that follow and Appendix J.4, the key project
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components, mediators, outcomes, and a measurable threshold for acceptable
implementation are found. Table 4 lists the research questions (R@) for the evaluation.

Table 4. Evaluation RQs
RQ Type RQ

Confirmatory R@1. What are the impacts of adding Harmony Integration to Harmony
Standard on (a) students (e.g., intrapersonal SEL competencies and
behaviors, attendance, achievement in literacy and mathematics), (b)
classrooms (e.g., classroom interactions, classroom climate), and (¢)
educators (e.g., equity competencies, SEL beliefs, teaching satisfaction)?

Mediators R@2. To what extent are the impacts of adding Harmony Integration to
(Exploratory) Harmony Standard on student and classroom outcomes mediated by
educator outcomes and Harmony implementation?

Moderators R@3. To what extent are the impacts of adding Harmony Integration to
(Exploratory) Harmony Standard on classroom environment and student outcomes
moderated by student characteristics or demographics?

Implementation | RQ4. To what extent do educators (and why or why not) implement
Harmony Integration and Harmony Standard with fidelity?

R@S5. To what extent (and why or why not) are early indicators of success
present in classrooms implementing Harmony?

R@6. How can Harmony Integration be improved to increase
implementation fidelity and the presence of early indicators of success?

El. Evaluation Methods Designed to Meet WWC Evidence Standards Without
Reservations. The impact evaluation will address R@s 1-3; the sample, design, outcomes,
analysis plan, and power analyses are summarized below (see Appendix J.4: Harmony EIR
Evaluation for more details).

Impact Evaluation Sample. The sample will include a minimum of 4@ schools (randomly
assigned to treatment and conwol conditions) that began implementing the Harmony Standard
program prior to the 2024-25 school year. The schools from the partnering districts will be evenly
distributed between treatment and control groups. The impact evaluation (and Project) focuses on

Grades 3-5 across two school years (2024-25 and 2025-26), including a minimum of 24@
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educators and classrooms (six classrooms/educators per 40 schools) and a minimum of 7,200
students (3 @ students per classroom) participating in both years.

Impact Evaluation Design. The impact evaluation features a cluster randomized
comparative effectiveness design. To address potential school-level attrition and meet the goal of
at least 4@ schools (20 matched pairs) in the final sample, AIR will recruit 48 schools to participate
in the study and match schools within districts and based on student demographics, prior student
academic achievement, and any available SEL. and school climate survey data to create pairs of
schools that are similar on these observable characteristics. AIR will randemly assign one school
in each pair to treatment condition and one school to control condition. For the final sample, AIR
will compare student, classroom, and educator outcomes from the 20-24 schools in the treatment
condition to those from 20-24 schools in the control condition. The team expects minimal scheel-
level attritien because the schools in the study are already implementing the Harmony Standard
program, there is strong support from districts to encourage school participation, and the team will
take proactive steps to minimize school, educator, and student attrition. The internal validity of the
pair-matched randomization design is robust to school-level attrition if it occurs. AIR will
calculate everall attritien rates for schools, educators, and students and differential attritien
rates’ for educators and students using WWC guidelines. The pair-matched, cluster randomized
comparative effectiveness design increases the likeliheed of baseline equivalence in the analytic
sample between students and educators within treatment and control schools. AIR will measure
and (as needed) account for baseline equivalence in the impact design. Finally, jeiners pese

minimal risk ef bias.

2 There cannot be any differential attrition at the school level in this design because with a paired design, if one of
the schools in the pair drops out of the study, the other school in that pair will be removed from the analysis,
effiectively removing treatment and control schools at equal rates.
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Outcome Measures. To assess program outcomes, AIR will use research-validated
measures with reliabilities above 0.50 to meet WWC reliability standards (further detailed in Table
3 in Appendix J.4). The impact evaluation will include multiple types and sources of data for
Grades 3-5 students and classrooms in the RCT sample. WWC-eligible outcomes for the study

include student-level general literacy and mathematics achievement from district-administered

state assessments, student-level intrapersonal competencies and behaviors (i.e., SEL

competencies) measured by student self-report data from a survey administered by AIR (using

measures from the Panorama Student Survey °°), student attendance through extant district

attendance data, and classroom climate from student self-report surveys administered by AIR

(using measures from the Panorama Student Survey®'). For half of the educator sample (selected
through a stratified random sample by grade) across all sample schools, AIR will measure WWC-

eligible outcomes of classroom-level teacher practice and student behavior (i.e., classroom

interactions and climate) through twice-annual (fall and spring) video observations using the
Classroom Assessment Scoring System® (CLASS)%2.

In addition, AIR will collect data on other outcomes and factors for analyses. AIR will
measure educator outcomes (e.g., equity competencies, SEL beliefs, teaching satisfaction)
through an online educator survey (using existing survey scales listed in Appendix J.4) of all
educators in the sample. In addition, AIR will collect student demographic data and
implementation data (described in the formative implementation evaluation section) for use in
impactanalyses. AIR will collect outcome measures at all treatment and control schools including
student demographic and test data; student and teacher surveys administered in fall of 2024

(baseline), spring of 2025, and fall and spring of the second year of the RCT (2025-26). AIR will

also collect video classroom observations in fall and spring of each RCT school year. In 2023
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(baseline), AIR will collect extant data on the previous school year (e.g., student attendance,
achievement test scores).

Impact Analysis Plan. AIR will use survey scale scores (produced through psychometric
analyses using the Rasch rating scale model*®), CLASS observation scores, attendance statistics
(e.g., percent of school days present), and student test scores in an “intent-to-treat” model,
including all schools regardless of level of implementation. AIR will conduct impact analyses
using a hierarchical linear modeling (HLLM) approach to accommodate the nested nature of the
design. AIR analysts will estimate two-level models with educators (Level 1) nested in schools
(Level 2) to estimate the effects of Harmony Integration on classrooms and educators (RQ1b, ¢).
AIR analysts will estimate three-level models with students (Level 1) nested in classrooms/
teachers (Level 2), nested in schools (Level 3) to estimate the one- and two-year effects of
Hamony Integration on student outcomes (RQ1a). AIR analysts will estimate treatment-control
differences in outcome measures within blocks. AIR conducted a pewer analysis (based on a
minimum final sample of 4@ schools) to estimate the minimum detectable eftect size (MDES) for
the impact models and estimate a MDES of 0.172 for student outcomes, 0.421 for classroom
interactions, and 0.315 for educator outcomes. The team will acceunt for missing data in the
impact analyses in accordance with WWC guidance.

AIR analysts will examine whether the effects of Hammony Integration on student and
classroom outcomes are mediated by educator outcomes, mechanisms through which Harmony
SEL aims to affect student and classroom outcomes (RQ2). To answer RQ3 and explore the extent
to which Hammony Standard (alone and combined with Harmony Integration) increases equity of
studentoutcomes, AIR will examine whether the eftects of Harmony Integration are moderated by

student characteristics (e.g., race and ethnicity, gender).
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E2. Previsien eof Performance Feedback and Assessment ef Pregress. The
implementation evaluation will address RQs 4-6 and monitor progress towards goals, objectives,
and outcomes specified in Table 2. The sample, design, data seurces, analyses, and feedback
precesses are summarized belew (see Appendix J.4 for more details).

Sample. AIR will collect formative evaluation data starting with the FDC of nine Harmony
Implementation schools (2023-24 and 2024-25 school years) and with the RCT impact evaluation
cohort of 40-48 additional schools (2024-25 and 2025-26 school years). Across the two studies
(formative and impact) up to 294 educators and 8,820 students will participate, providing data on
implementation measures.

Data Sources. The implementation evaluation will include multiple data sources. AIR and
Hammony SEL will use a fidelity of implementatien matrix®¢ to determine cut points for adequate
fidelity of implementation based on program inputs and outputs. Implementation data regarding
inputs include (1) educator participation in professional leaming and coaching activities and (2)
educator use of the Harmony dashboard to access program materials (collected by Harmony).
Implementation data regarding eutputs include (3) AIR-collected, twice annual ebserver ratings
of implementatien from video lessons from half of the educators in the sample (in fall and spring
for the FDC and RCT schools) based on the Hammony implementation rubric, which measures
implementation of key ingredients for Harmony and quality of implementation (rated on a 4-point
scale; co-developed by AIR and Hammony SEL), (4) educater self-reperts of implementatien
(i.e., percent of desson components implemented; for all educators, collected by Hanmony), and (5)
survey scales from Panorama®® Teacher and Staff Survey added to the educater surveys (analyzed
in relation to outcomes measures discussed in the impact study and also collected for FDC schools)

regarding educator efficacy and competence (e.g., teacher efficacy), intrapersonal competencies in
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SEL (e.g., self-reflection; growth mindset), and professional experiences (e.g., professional well-
being, belonging). To complement the fidelity of implementation data, AIR will conduct spring
focus greups with students and educaters at a subsample of Harmony Integration schools (four
FDC and six RCT schools) to provide context for implementation and outcome data and inform
improvements.

Calculating fidelity. Using these data, AIR will calculate levels of fidelity, agsregating to
obtain quantitative values of fidelity. Fidelity is defined as composed of treatment inputs and
outputs, which will account equally in overall measures of treatment fidelity (i.c., 5% of the
fidelity score is from inputs and 58% is from outputs). For each component of inputs and outputs,
measures will be calculated first at the individual level (e.g., classroom, teacher, or student),
average individual ratings to obtain a school-level average, and then average school-level averages
to obtain a district-level average. AIR will weight submeasures equally to then obtain an overall
measure by averaging across those components. For example, observation ratings will be taken for
individual classrooms for each measure on the observation rubric, average them to obtain a
classroom-level observation score, then average the classroom-level scores to obtain a school-level
score and subsequently for a district-level score. The school-level observation score for classroom
instruction will then be averaged with the school-level teacher practices score and student
experiences score for an outputs score and again for schools and districts to obtain overall fidelity
measures.® At the time of this proposal, the team defines implementatien fidelity as meeting or
exceeding a score of .60 and will use the first year of the FDC to finalize fidelity cut-levels for the

RCT. The team will assign overall treatment fidelity scores at the school- and district-levels, to a

3 AIR will convert measures to a value between @ and 1 (if not already in that format) prior to calculating group
averages. For example, Hanmony implementation rubric ratings for submeasures (on a scale ot 1 to 4) will be
averaged for individual teachers and then divided by 4.
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level of implementation category (i.e., low, moderate, and highe- also defined in the first year of
the FDC) to provide descriptive information on how fidelity varied across treatment components,
schools, and districts.

Analysis Plan. AIR will use multiple analyses in the formative evaluation to answer RQs
4-6 and report on progress toward performance measures. AIR will analyze focus group transcripts
to identify key themes with NVivo software, psychometrically analyze scale survey data,* and
summarize quantitative data (e.g., survey scale scores, survey item responses, fidelity of
implementation data) using descriptive statistics (i.e., multiple measures of central tendency and
distribution information). To answer RQ4, AIR will examine levels of implementation fidelity (for
both Harmony Standard and Harmony Implementation) overall and across educators, schools,
districts, treatment/control conditions, and years. AIR will use themes from focus group data and
responses from implementation items added to the educator surveys to understand facilitators and
challenges of implementing the programs and the relationships between these factors and
implementation fidelity levels. To answer RQS, AIR will analyze outcomes data overall and across
educators, schools, districts, treatment/control conditions, and years. AIR will analyze
relationships between these data and responses from educator surveys (for early indicators of
progress) and implementation fidelity data and use themes from focus group data to provide
additional context. To answer RQ6, AIR will identify themes across these findings and consult the
research literature to develop recommendations throughout the evaluation for Harmony to use
towards continuous improvement during and after the Project. Through regular feedback
precesses te suppert centinueus imprevement, AIR will use biweekly meetings with Harmony
to share preliminary findings and annual memos (winter) and reports (summer) to share final

findings to leverage and surface opportunities for improvement.

26

PR/Award # S411C220055
Page €46



F. References

! Collaborative for Academic and Social Emotional Leaminge- CASEL. (2020b). What is

SEL? Chicago, IL: CASEL. Retrieved from https://casel.org/what-is-sel/

2 Taylor, R. D., @berle, E., Durlak, J. A., & Weissberg, R. P. (2017). Promoting positive
youth development through school-based social and emotional leaming intervenions: A meta-
analysis of follow-up effects. Clald Development, 88(4), 1156-1171.

3 Hamilton, L. S., & Doss, C. J. (2020). Supports for Social and Emotional Leaming in
Schools: Findings from the American Teacher Panel. Santa Monica, CA: RAND Corporation.
D®I: https://doi.org/10.7249/RBA397-1

* Science of Leaming and Development [S®LD] Alliance. (2028). How the science of
learning and development can transform education: Initial findings. Washington, DC [ Author].

Retrieved from https://5bde8401-9b54-4c2c-8abc-

5691c1 789664 filesusr.com/ugd/eb®bba 24f761d8adec4d7db13084eb2290c588.pdf

> Yoder, N., Ward, A. M., Wolforth, S. (2022). Teaching the whole child: Instructional
Practices That Integrate Equity-Centered Social and Emotional Learning and Academic
Leaming.

¢ Jones, S. M., Brush, K., Ramirez, T., Mao, Z. X., Marenus, M., Wettje, S., ... & Bailey,
R. (2021). Navigating SEL from the inside out: Looking inside and across 33 leading SEL
programs (Revised and expanded second edition, preschool and elementary focus). Harvard
Graduate School of Education: Cambridge, MA, USA..

" Yoder et al., (2022).

27

PR/Award # S411C220055
Page e47


https://1789664.filesusr.com/ugd/eb0b6a
https://5bde8401-9b54-4c2c-8a0c
https://doi.org/10
https://casel.org/what-is-sel

8 Durlak, J. A, Weissberg, R. P., Dymnicki, A. B., Taylor, R. D., & Schellinger, K. B.
(2011). The impact ot enhancing students’ social and emotional leaming: A meta-analysis of
school-based universal interventions. Child Development, 82(1), 405-432.

® Taylor et al. (2017).

LU Mahoney, J. L., Weissberg, R. P., Greenberg, M. T., Dusenbury, L., Jagers, R. J.,
Niemi, K., Schlinger, M., Schlund, J., Shriver, T. P., VanAusdal, K., & Yoder, N. (2020).
Systemic social and emotional leaming: Promoting educational success for all preschool to high
school students. American Psychologist. http://dx.doi.org/10.1037/amp0008701

1 Domitrovich, C. E., Durlak, JI. A., Staley, K. C., & Weissbers, R. P. (2017). Social-
emotional competence: An essential factor for promoting positive adjustment and reducing risk
in school children. Child development, 88(2), 408-416.

12 Gullo, D. F., & Impellizeri, W. E. (2022). Kindersarten teachers’ ratings of children’s
behavioral and leaming competencies: Predictive impact on children’s third and fourth srade
achievement trajectories. Early Childhood Education Journal, 50(2), 301-314.

B Immordino-Yang, M. H., Darling-Hammond, L., & Krone, C. (2018). The brain basis
for integrated social, emotional, and academic development: How emotions and social
relationships drive instruction. Aspen, C@®: Aspen Institute. Retrieved from
http://nationathope.org/wp-content/uploads/aspen_research _final web.pdf

4 Gullo, D. F., & Impellizeri, W. E. (2022).

15 Mega, C., Ronconi, L., De Beni, R. (2014) What makes a good student? How
emotions, self-regulated learning, and motivation contribute to academic achievement. Journal

of Educational Psychology, 106, 121-131.

28

PR/Award # S411C220055
Page €48


https://nationathope.org/wp-content/uploads
http://dx.doi.org/10.1037/amp0000701

16 Jones, S., & Khan, J. (2017). The evidence base for how we leam: Supporting students’
social, emotional, and academic development. Aspen, C®: Aspen Institute. Retrieved from
http://nationathope.org/wp-content/uploads/final _cds-evidence-base.pdf

7 Immordino-Yang et al. (2018).

15 Yoder, N. (2013). Linking social-emotional leaming to instructional practices in an
urban context: A mixed methods study. Dissertation published at University of Michigan.

1% Castro-@livo, S., Furrer, J., & Yoder, N. (2021). Making social and emotional leaming
programs relevant for Latino Youth of Immigration: The role of cultural adaptations. In N. Yoder
& A. Skoog-Hoffman (Eds.), Metivating the SEL field forward threugh equity (Advances in
Metivatier and Achievemernt, Vel. 2I'). Bingley, UK: Emerald Publishing Limited.

20 Jagers, R., Rivas-Drake, D., & Borowski, T. (2018). Equity and social and emotional
learning: A cultural analysis. In Framewerks brief, special issues series. Collaborative for

Academic, Social, and Emounonal Leaming. Retrieved from https://casel.org/wp-

content/uploads/2020/84/c quity-and-SEL-.pdf

2 Cipriano et al., (2022).

22 Simmons, D. (2021). Why SEL alone isn’t enough. Educatienal Leadership, 78, 30-
34.

23 Cressey, J. (2019). Developing culturally responsive social, emotional, and behavioral
supports. Jeurnal ef Research in Innevative Teaching & Learring.

2 Cipriano et al., (2022).

25 Duchesneau, N. (2020). Social, emotional, and academic development through an

equity lens. Washington, D.C.: EdTrust.

29

PR/Award # S411C220055
Page e49


https://casel.org/wp
http://nationathope.org/wp-content/uploads/final

26 Simmons, D. (2019). You can't be emotionally intelligent without being culturally
responsive: Why family and consumer sciences must employ both to meet the needs of our
nation. Jeurnal of Family & Censumer Sciences, 11(2).

?7 Jennings, P.eA ., & Greenberg, M. T. (2009). The prosocial classroom: Teacher social
and emotional competence in relation to student and classroom outcomes. Review of educational
research, 79(1), 491-525.

2 DeLay, D., Zhang, L., Hanish, L. D., Miller, C. F., Fabes, R. A., Martin, C. L., Kochel,
K. P., & Updegraff, K.A. (2016). Peer influence on academic performance: A social network
analysis of social-emotional intervention effects. Preventien Science, 17(8), 983-913.

# Miller, C. F., Kochel, K. P., Wheeler, L.eA ., Updegraff, K. A., Fabes, R. A., Mariin, C.
L., & Hanish, L. D. (2017). The efficacy of a relationship-building intervention in 5th grade.
Journal of Scheel Psychelegy, 61, 75-88.

3 Hanish, L. D., Martin, C. L., Hedberg, E., Fabes, R. A., Gaertner, B., & Goble, P.
(2016, unpublished manuscript). Building cennections with peers: Evaluating a peer pairing
interventien in prescheel.

31 Morrison, J. R., Reilly, J.eM., & Ross, S. M. (2019). Getting along with others as an
educational goal: An implementation study of Sanford Harmony. Jeurrnal ef Research in
Innevative Teaching, 12(1).

2 Catalano, Torft, B., & Anderson, K. S. (2021). Transitioning to online leaming during
the COVID-19 pandemic: differences in access and participaion among students in
disadvantaged school districts. Campus-Wide Information Systems, 38(2), 258—-276.

https://doi.org/10.12 08/I1JIL T-06-2020-01d 1

30

PR/Award # S411C220055
Page e50


https://doi.org/10.1

® Pollack, C., Theodorakakis, M., & Walsh, M. E. (2021). Leveraging Integrated Student
Support to Identity and Address C@®VID-19-Related Needs for Students, Families, and Teachers.
Aecra @pen, 7, 23328584211058473.

¥ Wells, T., Chimka, M., & Gee, V. (2022). Teacher Perspectives of Professional
Development Needs on Trauma-informed Practices. Kentucky Teacher Education Journal: The
Journal of the Teacher Education Division of the Kentucky Council for Exceptional Children,
9(1), 2.

3 Martin, C. L., Fabes, R. A., Hanish, L. D., Gaertner, B., Miller, C.F., Foster, S., &
Updegraff, K. A. (2017). Using an intergroup contact approach to improve gender relationships:
A case study of a classroom-based intervention. In A. Rutland, D. Nesdale, & C. S. Brown
(Eds.), The Wiley Handbook of Group Processes in Children and Adolescents (pp. 437-454).
John Wiley & Sons.

3 Elias, M. (2004). Strategies to infuse social and emotional learning into academics. In
JL.&. Zins, R. P. Weissberg, M. C. Wang, & H.eJ. Wallberg (Eds.), Building Academic Success on
Social and Emotional Learning: What Does the Research say? Danvers, MA: Teacher’s College,
Columbia.

37 Yoder et al. (2022).

3% Jones et al. (2017).

3% Rimm-Kaufman, S. E., & Hulleman, C. S. (2015). SEL in elementary school settings:
Identifying mechanisms that matter. In J. A. Durlak, C. E. Domitrovich, R. P. Weissberg, & T. P.
Gullotta (Eds.), Handbook of social and emotional learning.: Research and practice (p. 151—

166). The Guilford Press.

31

PR/Award # S411C220055
Page e51



40 Collaborative for Academic, Social, and Emotional Leaming. (2019). Making the shift
to a systemic approach to SEL. SEL Trends, 6, Chicago, IL: CASEL. Retrieved from

https://casel.org/wp-content/uploads/201 9/89/SEL -Trends-6-09112019.pdf

! Darling-Hammond et al. (2019).

42 Cipriano et al. (2022)

*3 Yoder, N. (2013).

4 Yoder, N. (2014a). Teaching the whole child: Instructional practices that support
social-emotional leaming in three teacher evaluation frameworks. Washington, DC: Center on
Great Teachers and Leaders. Rewieved from
http://www.gtlcenter.org/sites/default/files/Teachingthe WholeChild.pdf

4 Duchesneau. (2020).

46 Jagers, R., Rivas-Drake, D., & Williams, B. (2019). Transformauive social and
emotional learning (SEL): Toward SEL in service of educational equity and excellence.
Educatonal Psychologist, 54, 162-184. D®I: 10.1030/00461526.2019.1623032

4T Denham, S. A. (2015). Assessment of SEL in educational contexts. In J. A. Durlak, C.
E. Domiwovich, R. P. Weissberg, & T. P. Gullotta (Eds.), Handbeek ef secial and emetional
learning: Research and practice (pp. 285-308). The Guilford Press

*® Jennings & Greenberg, 2009

49 Jennings, T., Minnici, A., & Yoder, N. (2019). Creating the working conditions to
enhance teacher social and emotional well-being. In D. @sher, M. J. Mayer, R. Jagers, K.

Kendaora, & L. Wood (Eds.) Keeping Studernts Safe and Hel'ving Them Thrive: 4 Cellaberative

32

PR/Award # S411C220055
Page e52


http://www.gtlcenter.org/sites/default/files/TeachingtheWholeChild.pdf
https://casel.org/wp-content/uploads/2019/09/SEL-Trends-6-09112019.pdf

Handbook on School Safety, Mental Health, and Wellness. Santa Barbara, CA: Pracger/ ABC-
ClLle.

> Jones, S., Brush, K., Bailey, R., Brion-Meisels, G., Mclntyre, J., Khan, J., Nelson, B.,
& Stickle, L. (2017). Navigating SEL from the inside out: Looking inside and across 25 leading
SEL programs, a practical resource for schools and @ST providers. Cambridge, MA: Harvard
Graduate School. Retrieved from https://www.wallacefoundation.org/knowledge-
center/Documents/Navigating-Social-and-Emotional- Leaming-from-the-Inside-@ut.pdf

5! Hanish, L. D., Martin, C. L., Miller, C. F., Fabes, R. A., DeLay, D., & Updegraff, K.
A. (2016). Social harmony in schools: A framework for understanding peer ex periences and
their effects. In K. R.Wentzel & G. B. Ramani (Eds), Handbook of Social Influences in School
Contexts: Social-Emotional, Motivation, and Cognitive Outcomes (pp. 48-62). Taylor & Francis
Group.

52 Martin, C. L., Fabes, R. A., Hanish, L. D., Gaertner, B., Miller, C.F., Foster, S., &
Updegraff, K. A. (2017). Using an intergroup contact approach to improve gender relationships:
A case study of a classroom-based intervention. In A. Rutland, D. Nesdale, & C. S. Brown
(Eds.), The Wiley Handbook of Group Processes in Children and Adolescents (pp. 437-454).
John Wiley & Sons.

3 S@®LD Alliance. (2020).

> Yoder et al. (2022).

55 Darling-Hammond et al., 2019

56 EdWeek (2019)

7 Yoder (2014)

33

PR/Award # S411C220055
Page €53


https://www.wallacefoundation.org/knowledge

% Johnson, H. & Wiener, R. (2017). This time, with feeling: Integrating secial and
emetional develepment and cellese-and career-readiness standards. Washington, DC: Aspen

Institute. Retrieved from https://swww.aspeninstitute.org/wp-

content/uploads/2015/85/ThisTimeWithFeeling. pdf

%® Minnesota Department of Education, 2021a

% Transforming Education, 2026

%1 Yoder, N., Ward, A., Wolforth, S. (2022). Instructional pracices that integrate equity-
centered social, emotional, and academic leaming [updated brief]. Washington, DC. American
Institutes for Research.

%2 Weissberg, R. P. & Cascarion, J. (2013). Academic leaminge+ social-emotional
learninge= national priority. Phi Delta Kappan, 95, 8-13.

https://doi.org/10.1177/083182171389500203

3 Charles A Dana Center at the University of Texas at Austin & Collaboratve for
Academic, Social, and Emotional Leaming (2016). Integrating social and emotional l[eaming and
the Common Core State Standards for Mathematics: Making the case. Austin, TX: Charles A
Dana Center and CASEL. Retrieved from

htt ps://www .insidemathematics.org/sites/default/files/assets/common-core-resources/social-

emotional-leaming/a integrating sel and ccssm making the case.pdf

% Elias, M. (2004). Strategies to infuse social and emotional leaming into academics. In
J.&. Zins, R. P. Weissberg, M. C. Wang, & H.eJ. Walberg (Eds.), Building Academic Success en
Secial and Emetional Learning: 11'hat Deesithe Research say? Danvers, MA: Teacher’s College,

Columbia.

34

PR/Award # S411C220055
Page e54


https://www.insidemathematics.org
https://doi.org/10.l
https://www.aspeninstitute.org/wp

% Anderson, M. (2015). Social-emotional leaming and academics: Better together.

ASCD. Retrieved from https://www.ascd.ore/el/articles/social-emotional-leaming-and-

academics-better-together

% Yoder et al (2022)

7 Dusenbury, L., Newman, J., Weissberg, R. P., Goren, P., Domitrovich, C. E., & Mart,
A. K. (2015). The case for preschool through high school state leaming standards for SEL. In J.
A. Durlak, C. E. Domitrovich, R. P. Weissberg, & T. P. Gullotta (Eds.), Handbook of social and
emotional learning: Research and practice (pp. 532-548). The Guilford Press.

% Penuel, W.eR., Fishman, B. J., Yamaguchi, R., & Gallagher, L. P. (2007). What makes
professional development effective? Strategies that foster curriculum implementation. American
Educational Research Jeurnal, 44(4), 921-958.

 Stormont, M., Reinke, W. M., Newcomer, L., Marchese, D., & Lewis, C. (2015).
Coaching teachers’ use of social behavior interventions to improve children’s outcomes: A
review of the literature. Jowrnal of Pesitive Behavier Interventions, 17(2), 69-82.

7® Duchesneau, (2029).

"I New York City Depariment of Education (2021). D®E Data at a Glance. Retrieved

from https://www.schools.nyc.gov/about-us/reports/doe-data-at-a-glance

72 The Texas Tribune (2020). San Antonio ISD. Retrieved

from https://schools.texastribune.org/districts/san-antonio-isd/

73 Washoe County School District. (2021). 2020-2021 characteristics and performance.

Retrieved from

35

PR/Award # S411C220055
Page e55


https://texastribune.org
https://www.schools.nyc.gov/about-us/reports/doe-data-at-a-glance
www.ascd.org/el/articles/social-emotional-learning-and

https://www.washoeschools.net/cms/lib/NV#1912265/Centricity/Domain/752/1 egislative%20Gu

ide 20-21.pdf

74 Jagers et al. (2019)

” Bates-Krakoff, J., McGrath, R. E., Graves, K., & @®chs, L. (2017). Beyond a deficit
model of strengths training in schools: Teaching targeted strength use to gifted students. Gifted
Education Internatonal, 33(2), 102-117.

76 Schlund, J., Jagers, R., & Schlinger, M. (2020). Emerging insights on advancing social
and emotional leaming (SEL) as a lever for equity and excellence. Chicago, IL: CASEL.

Retrieved from: https:/bit.ly/CASELE quityInsights

7 Stehanovic et al. (2021)

7% Cenat, J.eM., Dalexis, R. D., Kokou-Kpolou, C. K., Mukuna, J. N., & Rousseau, C.
(2020). Irternational Journal of Public Health, 10, 1-2.

7% Banks, J., Fancourt, D., & Xu, X. (2021). Mental health and the C® VID-19 pandemic.
In J. Helliwell, R. Layard, J. D. Sachs, J.&E. De Neve, L. Alnin, S. Wang; and S. Paculo (Eds).
IV erid Happiness Repert, New York: Sustainable Development Solutions Network.

8 EdTrust. (2021). Recommendation for state leaders to advance equity using funds from

the American Rescue Plan Act. Washington, DC: EdTrust. Retrieved from https://edtrust.org/wp-

content/uploads/2601 4/89/Recommendations-for-State-I eaders-to- Advance-E quity-Using-Funds-

from-the-American-Recue-Plan-Act-May-2021.pdf

8! @kabe-Miyamoto, K., & Lyubomirsky, S. (2021). Social connection and well-being

during COVID-19. InJ. Helliwell, R. Layard, J. D. Sachs, J.¢E. De Neve, L. Aknin, S. Wang, &

36

PR/Award # S411C220055
Page e56


https://edtrust.org/wp
https://www.washoeschools.net/cms/lib/NV
https://bit.ly/CASELEguitylnsights

S. Paculo (Eds). Werid Happiness Repert, New York: Sustainable Development Solutions
Network.

* Daunic, A., Corbett, N., Smith, S., Barnes, T., Santiago-Poventud, L., Chalfant, P.,
Pitts, D., & Gleaton, J. (2013). Behaviera! Diserders, 39, 43-51.

%3 Shechtman, Z., & Yaman, M. (2012). SEL as a Component of a Literature Class to
Improve Relationships, Behavior, Motivation, and Content Knowledge. American Educational
Research Joumal,49, 546-567. Retrieved August 13, 2021, from

http://www.istor.org/stable/23249237

8 Cipriano, C., Rappolt-Schlichtmann, G., & Brackett, M.eA. (2020). Supporting school
community Wellness with Social and Emotional Leaming (SEL) during and after a pandemic.
Edrna Beimet Pierce Prevention Research Center, Peimsylvaria State Univer sity.

8 Skoog-Hoffman, A., Ackerman, C., Boyle, A., Schwartz, H., Williams,B., Jagers, R.,
... & Weissberg, R. P. (2028). Evidence-based social and emotional learning programs: CASEL
criteriaupdates and rationale.

% Irby, B. J., Sutton-Jones, K. L., Lara-Alecio, R., & Tong, F. (2015). Informal
individual leaming via virtual professional development: A proposal for massive open online
professional informal individual leaming (M@@®PIL). In F. Muyia Nafukho & B. J. Irby (Eds.),
Harndbeel of Research en Innevative Techrelegy Integration in Higher Education (pp. 343-
355). Hershey, PA: IGI Global.

¥ Tong, F., Luo, W., Irby, B. J., Lara-Alecio, R., & Rivera, H. (2017). Investigating the

impact of professional development on teachers’ instructional time allocation and English

37

PR/Award # S411C220055
Page e57


http://www.jstor.org/stable/2324923

leamers’ cognitive and academic language development: A multilevel cross-classified approach.
International Journal of Bilingual Education and Bilingualism, 20(3), 292-313.

8 DeMonte, J. (2013). High-quality pre fessional development for teachers: Supperting
teacher irairing 1o impreve student learning. Washington, DC: Center for American Progress.

% Hixon & Buckenmeyer (2009).

% Panorama Education. (2020). Reliability and Validity of Panorama’s Survey Topics for
Students: 2028 Update. Boston, MA: Panorama Education.

%! Panorama Education (2026).

%2 Pianta, R. C., Hamre, B. K., & Mintz, S. (2012). Upper elementary and secendary

CLASS techrical manual. https://cdn2.hubspot.net/hubfs/336169/Technical Manual.pdf

%3 Wright, B. & Masters, G. (1982). Rating scale analysis. Chicago, IL: MESA Press.

% Goodson, B., Price, C., and Darrow, C. (2014). Measuring fidelity: The present and
future. C.V. Meyers, W.C. Brandt (Eds.), Implementation fidelity in education research:
Designer and Evaluator considerations, Routledge (2014), pp. 176-193.

% Panorama Education. (2029). User Guide: Panorama Teacher and Staff Survey.
Boston, MA: Panorama Education.

%¢ Wright & Masters (1982).

38

PR/Award # S411C220055
Page e58


https://cdn2.hubspot.net/hubfs/336169/Technical

	Structure Bookmarks
	Building Inclusive Environments Project: Integrating Academic, Social, and Emotional Skill Development 
	A. Significance 
	Al. The Promise of SEL. 
	The Need for Support in Integrating SEL (CompetitivePreferencePriority 1: Promoting Equity). 
	Meeting the Moment (Absolute Priority 1: Demonstrates a Rationale). 


	B. Quality of the Project Design 
	B1. Conceptual Framework. 
	Academic Integration Taxonomy. 
	Tool Development. 
	Educator Integrative Support. 

	B2. Goals, Objectives, Outcomes. 
	B3. Successfully Address Needs of the Targeted Population. 
	Supporting high-needs students. 
	Project Design. 


	C. Quality of Project Personnel 
	D. Quality of the Management Plan 
	E. Project Evaluation 
	El. Evaluation Methods Designed to Meet WWC Evidence Standards Without Reservations. 
	Impact Evaluation Sample. 
	Impact Evaluation Design. 
	Impact Analysis Plan. 

	E2. Provision of Performance Feedback and Assessment of Progress. 
	Sampk. 
	Data Sources. 
	Calculatingfidelity. 
	Analysis Plan. 


	F. References 




